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Introducing Switched On Living
From special journeys to everyday commutes, the 
rail network helps get us where we need to be. 
Even if we’re not travelling, the railway is switched 
on 24/7 and we need to be switched on to the risks 
the rail environment can pose. 

We can all enjoy life’s adventures when we spot 
signs of danger, look out for our friends and always 
stay Switched On.

Young people often make responsible choices 
around the tracks but there can be times 
when independent decision-making can be 
compromised. Living Switched On has been 
designed to help young people aged 12-16 explore 
a range of themes such as peer pressure, the perils 
of group mindset and how at times accidents 
happen as a result of small bad decisions rather 
than one big mistake.

Living Switched On encourages young people to 
gain the knowledge that could keep them safer 
around the tracks, whilst also exploring the impact 
ripple that rolls out across communities and the rail 
industry workplaces when accidents happen. 

Although safer behaviour and better decision-
making are the desired outcomes of this resource, 
at its heart is a clear examination of young people’s 
vulnerabilities. In the safety of the classroom, 
we encourage educators to discuss what makes 
their students ’tick‘ - particularly when they’re out 
and about as part of a friendship or peer group. 
Through this process, potential vulnerabilities 
for flawed decision-making can be identified, 
explored, and corrected in readiness for real world 
challenges.

Curriculum links
KS3 & KS4

 • PSHE  
Health and wellbeing: Self concept, Drugs, 
Alcohol and Tobacco, Managing risk and 
personal safety. Relationships: Relationship 
values, Social influences

 • Citizenship
 • English 

Reading, Spoken English

These resources can also be used within SMSC 
planning and delivery. 

Why is there a need to incorporate 
rail safety into your teaching?
There are 20,000 miles of track, 30,000 bridges, 
tunnels and viaducts plus thousands of signals, 
level crossings and stations across our rail network. 
There are more than 13,000 trespass incidents on 
the tracks every year. 

Learning to hazard spot and address potentially 
dangerous behaviour is crucial at any age. Schools 
have recognised the importance of teaching about 
a range of safety behaviours through PSHE and 
Citizenship lessons in school. The rail industry wants 
to support this vital work. 

How to run the activities at school / 
in other settings
We’re aware that youth groups and families may 
also want to use the materials. Additional guidance 
has been provided where appropriate within the 
lesson plans.
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Resource overview

Name of resource Format Learning outcomes
1)   Track facts: Get switched on Interactive quiz  • I can identify rail-related risks and dangers

 • I can explain reasons for safety signs 
and behaviours at a train station, and 
consequences of disregarding these, for 
myself and others

 • I can explain why safety signs and rules are in 
place at level crossings, and consequences of 
disregarding these, for myself, others and the

 • wider community
 • I can identify other rail-related risks in 

different places

2)  Parallel Lines Film and discussion 
activity

 • I can identify reasons for rail safety rules 
and behaviours, and consequences for 
disregarding these, for oneself, others and the 
wider community

 • I can demonstrate ways to resist pressure 
to behave in an unsafe or risky way around 
railways

 • I can identify reasons for rail safety rules 
and behaviours, and consequences for 
disregarding these, for oneself, others and the 
wider community

3)  On a journey: an 
investigation study

Multimedia case study  • I can identify rail-related risks and dangers
 • I can describe ways to keep oneself and 

others safe around railways, and how to get 
help in an emergency

 • I can demonstrate ways to resist pressure 
to behave in an unsafe or risky way around 
railways

 • I can identify other rail-related risks in 
different places

 • I can explain the dangers, risks, and 
consequences of ignoring track safety signs, 
or behaving in an anti-social or unsafe way, 
to myself, others and the community

https://www.switchedonrailsafety.co.uk
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Resource overview

Name of resource Format Learning outcomes
4)   Consequences: Switched on 

for split second decisions
Discussion activity  • I can identify reasons for rail safety rules and 

behaviours, and consequences for disregarding 
these, for oneself, others, and the wider 
community

 • I can demonstrate ways to resist pressure to 
behave in an unsafe or risky way around railways

5)  Make your choice Discussion activity  • I can describe and explain rail safety rules and 
behaviours

 • I can identify reasons for rail safety rules and 
behaviours, and consequences for disregarding 
these, for oneself, others and the wider community

 • I can identify rail-related risks and dangers
 • I can describe ways to keep oneself and others 

safe around railways, and how to get help in an 
emergency

 • I can demonstrate ways to resist pressure to 
behave in an unsafe or risky way around railways

6)   Sight-seeing: Are you 
switched on?

Quiz  • I can identify, describe, and demonstrate safety 
signs and behaviours at a train station

 • I can explain reasons for safety signs and 
behaviours at a train station, and consequences of 
disregarding these, for myself and others

 • I can describe and explain safety signs and 
behaviour at a level crossing

 • I can identify other rail-related risks in different 
places

7)  Tegan’s Story Film and questions  • I can describe and explain rail safety rules and 
behaviours

 • I can identify reasons for rail safety rules and 
behaviours, and consequences for disregarding 
these, for oneself, others, and the wider 
community

 • I can identify rail-related risks and dangers
 • I can describe ways to keep oneself and others 

safe around railways, and how to get help in an 
emergency

 • I can demonstrate ways to resist pressure to 
behave in an unsafe or risky way around railways

https://www.switchedonrailsafety.co.uk
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Getting started
 • Resources can be accessed via the Switched On 

website. Living Switched On also incorporates 
films and activities from You vs Train, an existing 
Network Rail resource warning about the risks of 
trespassing on the railway

 • Living Switched On hosts a range of resources 
from films to quizzes and group discussions 
we recommend that educators familiarise 
themselves with the content and plan an 
appropriate approach for their students

 • Some resources explore dangerous behaviour 
and we recommend sharing trigger warnings i.e. 
let students know the nature of the content and 
give them the opportunity to opt out if they feel it 
might trigger difficult emotions

 • Resources can be explored sequentially in the 
order featured below, alternatively students can 
explore the films and quizzes independently

Track facts: Get switched on
Overview
When it comes to travelling safe, how switched on 
are your students? Is electricity only conducted by 
metal? Do electric shocks always throw you clear? 
Is it safe to touch overhead power lines if trains 
aren’t running? 

Track Facts is an online quiz that is part of the 
existing You vs. Train resource and acts as good 
way to measure your students’ baseline knowledge 
of train and track safety.

Learning outcomes
 • I can identify rail-related risks and dangers
 • I can explain reasons for safety signs and 

behaviours at a train station, and consequences 
of disregarding these, for myself and others

 • I can explain why safety signs and rules are in 
place at level crossings, and consequences of 
disregarding these, for myself, others and the 
wider community

 • I can identify other rail-related risks in different 
places

Supporting resources and equipment required
 • Interactive whiteboard and/or laptops and 

tablets for students to work in pairs

Suggested order
 • Introduction: Introduce the topic
 • Activity: Track facts quiz
 • Plenary: Consider the students’ reactions to the 

Track Facts quiz

Timing
20 minutes

Home learning tips
This quiz can easily be accessed from home 
and the answers are given during the quiz as 
students play along. It is worth noting that there 
are a number of resources to explore within You Vs 
Train. However, it’s important to be mindful of the 
nature of these resources. Although they are not 
graphic, they do cover issues related to track based 
injuries and fatalities. Please ensure students feel 
comfortable accessing the resources.

Activity
 • Before you start the activity, decide how you 

would like to run it with your group. If you have 
access to laptops or tablets, it is a great activity 
for students to complete in pairs – or you can do 
it as a whole class starter activity

 • Introduce students to the topic of rail safety. Why 
do they need to raise their awareness of the 
potential hazards around the trains and tracks?

 • If your students are unsure of the ‘why’, explain 
that each year there are over 13,000 incidents of 
trespassing on the tracks. Some cases result in 
fatalities and life changing injuries

 • Tell the students that you are going to kick the 
new topic off with a quiz to assess their existing 
knowledge. It can be accessed below:

Resource 1

CLICK HERE 
TO GO TO QUIZ

https://www.switchedonrailsafety.co.uk
http://www.switchedonrailsafety.co.uk 
http://www.switchedonrailsafety.co.uk 
https://youvstrain.co.uk/the-quiz/
https://youvstrain.co.uk/the-quiz/
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 • For reference, the questions included in the quiz 
are below:

1.  Electricity in the overhead lines can arc – but 
how far?

 3 metres

2.  Electricity powers our trains and overhead lines. 
When do we turn it off?

 Never

3.  True or false, if there’s no visible sign of harm to 
someone who’s been electrocuted, they’re ok

 False

4.  True or false, power lines are insulated
 True

5.  If you hit the emergency brakes on a train how 
many football pitches will it pass before it comes 
to a stop?

 20

6.  What is the top speed a train can travel at?
 125 mph

7.  True or false: Wearing rubber soled shoes means 
you can’t be electrocuted.

 False

8.  True or false: You can tell which rail is electrified
 False

9.  True or false:  Electricity is only conducted by 
metal

 False

 • Once the students have completed the quiz, ask 
them if there were any surprising facts or things 
they didn’t know

 • Perhaps open a discussion with questions such 
as: Why do you think the quiz was built around 
questions like this? What do the creators want 
you to come away thinking? 

 • Ask students to make a note of their score, as 
they will return to the quiz at the end of the topic 
to assess their progress in skills and knowledge

Differentiation 
 • Some students may benefit from working in a 

mixed attainment pair. Educators may also want 
to look at the quiz in the resource for 7–11-year-
olds if they feel that some students may find it 
challenging to access the questions above

Parallel Lines
Overview
Trespassing on the railway can have utterly 
devastating consequences from life-changing, 
potentially fatal injuries through to prosecution. But 
there’s another hidden cost in the effects on the 
trespasser, their loved ones, our railway staff and 
the wider community. 

This short film highlights the hidden cost of 
trespassing and is told from two very different 
perspectives, to bring that cost to life for students.

Learning outcomes
 • I can identify reasons for rail safety rules and 

behaviours, and consequences for disregarding 
these, for oneself, others and the wider community

 • I can demonstrate ways to resist pressure to 
behave in an unsafe or risky way around railways

 • I can identify reasons for rail safety rules and 
behaviours, and consequences for disregarding 
these, for oneself, others and the wider community

Supporting resources and equipment required
 • Interactive whiteboard with sound

Suggested order
 • Introduction to the consequences of trespassing 

on the tracks – who might be affected?
 • Activity: Watch Parallel Lines film
 • Plenary: Whole class discussion

Timing
30 minutes

Home learning tips
The film can be accessed from home but it’s also 
useful to have a discussion about the main issues as 
highlighted below.

Resource 2

https://www.switchedonrailsafety.co.uk
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 • We would recommend that you take the time 
to view the film before you watch it with your 
students. Although the film is not graphic, there 
is a sense of danger and threat throughout. Do 
give students the option to opt out from viewing 
the film if it triggers difficult emotions

 • Explain to students that they are going to watch 
a film about trespassing on the train lines. Before 
pressing play, spend a few minutes discussing 
the consequences of this sort of behaviour. It 
may be unlikely that students have considered 
the impact on people working on the trains

 • You can access the film here: 

 • Once the film has finished, give the students a 
few minutes to discuss the film in small groups

 • You can then host a wider class discussion 
using the prompts below. If you have less time 
available, you may want to split the class into 
small groups and ask them to take 3-4 questions 
and then present back to the class

Discussion prompts 
Note: there are no ‘right’ or ‘wrong’ answers, 
and discussion could develop further depending 
on the responses given, Responses should be 
discussed without judgement, either of the student 
responding or the person involved

 • Why did Ashley make the decision to run across 
the tracks? (Encourage a consideration of all 
the factors e.g. bored, nothing to do, to impress 
Grace, to look big in front of Dean)

 • What kind of decision do you think it was? (e.g. 
split second vs. considered)

 • What’s the difference between different kinds of 
decision-making? (e.g. making a decision based 
on what you know vs. without knowledge or 
consideration of consequences)

 • Do you think he wanted to do it?
 • Why did Dean encourage Ashley the way he did? 

(Encourage a consideration of factors e.g. for a 
laugh, to help Ashley impress Grace, because 
he didn’t think Ashley would do it, because Dean 
and Grace had already crossed safely)

 • Did Dean think Ashley would do it? Why do you 
think that? Dean says he thought Ashley wouldn’t 
do it, but are there any other clues such as body 
language, intonation, behaviour etc.?

 • What effect do you think Ashley’s choice had 
on himself, Dean and Grace, and how do 
you know? (What clues are there e.g. later 
behaviours, things said, implications)

 • What might have been the short- and long-term 
effects on Ashley, Dean and Grace?

 • Dean says ‘No harm done, right?’ Is he right? 
(Encourage consideration of the word ‘harm’ 
and what it might mean)

 • Who else was impacted by what happened 
and what do you think the effect was/could be 
on those people in the short and long term? 
(Encourage consideration of those impacted 
who weren’t there, or who aren’t in the film and 
wider impacts e.g. mental health, potential 
work/financial, behaviour impact)

 • Why do people take risks like this one? What do 
they achieve from it? (Emphasise that there are 
no right or wrong answers here, and reasons will 
vary between individuals)

 • When someone makes a choice about their 
behaviour, is that choice just about them?

 • Does it matter if someone takes a risk if it is ‘their 
choice’?

 • If the outcome had been different for Ashley, 
what could have been the consequences and 
impact of that on himself, on Grace and Dean, 
on the train driver and on others?

 • Is it ok to take risks if no one gets directly hurt? 
(Explore what ‘hurt’ might mean)

 • If someone else had been telling the story (i.e. 
not Dean), how do you think it might have been 
told differently?

CLICK HERE 
TO GO TO QUIZ

https://www.switchedonrailsafety.co.uk
https://youvstrain.co.uk/film/film-7/
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Differentiation 
 • Some students may benefit from working 

in a smaller group with an adult supporting 
discussion to ensure the main points from the 
resource are understood

 • To challenge students, ask them consider the 
last question above and re-tell the story (e.g. 
as a cartoon strip, storyboard, audio or video 
monologue) from one of the other characters’ 
perspectives and compare their re-telling with 
Dean’s (e.g. tone of voice, mannerisms, word 
choices, emotions, explanation of behaviour)

On a journey: an investigation study
Overview
Explore this multimedia case study independently, 
in small groups or as a whole class to uncover what 
really happened on a journey with a group of close 
friends.

Students explore messages, posts and 
conversations to discover what might have led to 
the incident. Equipped with police reports, CCTV 
footage and witness statements, they’ll piece 
together what really happened and what could’ve 
been done to prevent it…

Learning outcomes
 • I can identify rail-related risks and dangers
 • I can describe ways to keep oneself and others 

safe around railways, and how to get help in an 
emergency

 • I can demonstrate ways to resist pressure 
to behave in an unsafe or risky way around 
railways

 • I can identify other rail-related risks in different 
places

 • I can explain the dangers, risks and 
consequences of ignoring track safety signs, or 
behaving in an anti-social or unsafe way, to 
myself, others and the community

Supporting resources and equipment required
 • Interactive whiteboard with sound and/or 

individual laptops or tablets for students to 
independently or in small groups

 • On a journey Outcome Table worksheet

Suggested order
 • Introduction
 • Activity: Explore the case study in small groups
 • Plenary: Students to share their version of events

Timing
30 minutes

Home learning tips
This resource is suitable for use at home. The case 
study is self-contained, although young people may 
need additional guidance in pulling out all of the 
information from the different sources of evidence.

Activity
 • This activity is an interactive multimedia case 

study that can be accessed online. 
 • The story isn’t overtly graphic; however it does 

contain details of an accident at the tracks where 
a young person receives life-changing injuries. 
It also covers the impact this has on the friends, 
family, and local community. It is worth being 
aware of any sensitivities students may have 
towards the resource and ensuring they are 
aware of what to do if they feel uncomfortable 
at any stage

 • In small groups or independently, ask students 
to use the evidence given to help work out what 
incident occurred and why, the impact, and how 
the outcome could have been different if people 
had made alternative choices and behaved 
differently

 • Students should use the statements and 
evidence to work out what has happened. 
Encourage them to pay attention to the detail, 
for example the messages and their time stamps 
may give them more information than they think

 • Challenge them to find out as much information 
as possible about the personalities behind the 
decisions and try to identify where different 
decisions could have been made to bring about 
a different consequence

Resource 3

https://www.switchedonrailsafety.co.uk
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 • As the students uncover decisions that could 
have been more Switched On, they can use the 
On a journey: outcome table worksheet to help 
record the different outcomes

 • Below is an outline of what actually happened – 
how close were your students in guessing?

A group of friends - Ru, Jesse, Ali, Gbemi, Michael, 
Chloe, Xander, Jayden, Lola and Tiana - arrive at 
Westbury Train Station to go up Fells Hill to watch 
the sunset. 

What they don’t know is that recently a storm 
caused damage to the fencing that lines the 
boundary between the track and a pathway some 
of them take later that evening. Signs and lighting 
that may have alerted them to danger have also 
been vandalized.

Prior to departing, some of the group (Xander 
and Jesse) had made a plan to tag the footbridge 
over the tracks with graffiti. The risk taking and 
dangerous behaviour starts as soon as the group 
disembark the train with one member of the group 
describing the behaviour as like a virus - everyone 
catches it. There is an atmosphere of “one 
upmanship” amongst the group.

As the group arrive at the station, Xander 
persuades a reluctant Jayden to take a selfie on 
the tracks. On the way to the hill, Jesse knocks off 
a loose brick on the bridge onto the tracks, which 
goes unreported. The group have to cross a level 
crossing and they play football as they cross the 
tracks and Michael plays “chicken” with a passing 
train (this train is on a different line to the one 
with the brick that Jesse dislodged onto the tracks 
earlier).  As the group heads up the hill the risk 
taking reduces until Xander has a disagreement 
with Lola. This gives him an excuse to head back 
down the hill to find a way over to the footbridge.  

Ali, Chloe and Jesse follow Xander. Jesse runs on 
ahead with Xander and they make their way to 
the shortcut, the shortcut opens out to a section of 
track that is on a bend.  Taking the shortcut means 
that a larger number of the group is exposed 
to risk. Rather than heading back to the station 

(which was their original plan) Jesse and Xander go 
through the broken fencing and are alongside the 
tracks. Again, Jesse runs on ahead, he gets to the 
footbridge first. As he is now on straight track, he 
sees the train first he tries to hide in the bridge but 
is hit by the train. The driver of the train is unaware 
of the collision with Jesse under the bridge, but he 
sees that there is an obstruction on the line ahead 
and initiates the emergency break.  Chloe sees the 
train before Xander and tries to push him off the 
tracks. Chloe manages to push Xander out of the 
way but touches the third rail and is electrocuted.

 • You can use the completed outcome table 
(below) to help the students with the first activity 
along with some helpful notes on each bit of 
evidence, along with some discussion prompts

 • The outcome table example is highly detailed in 
order to support your discussions with students

 • Students should structure their responses in their 
own way as they begin to interpret the evidence 

 • If you don’t have lots of time available for this 
task you can split the different characters up 
amongst the class 

https://www.switchedonrailsafety.co.uk
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Characters Decision/choice Outcome  Alternative decision Alternative outcome 

Decisions directly related to train safety

 1) Shopkeeper Mentioned the short cut but 
without the safety information 
i.e. the shortcut takes you close 
to the tracks.

The group didn’t know the shortcut 
could be dangerous. When put together 
with the vandalised signs and the 
damaged boundary fencing this makes 
the shortcut extremely dangerous.

Mention the danger associated with the short cut and 
raise awareness of the damage and vandalism in the 
local area around the tracks.

The group wouldn’t have had easy access 
to the tracks.

2) Local Resident (older) Noticed the damage to the 
boundary fencing but didn’t 
report it

Locals and visitors to the area could be 
in danger as people/animals e.g. dogs 
could stray onto the line

Use the emergency 24-hour helpline advertised near 
railway tracks to report the damage and prevent risk.

The correct authorities would have been 
made aware of the danger and would 
have ensured that the boundary was 
secure and/or trains stop running.

3) L ocal Resident 
(younger)

Vandalised the signs warning of 
no trespassing and electrocution 
on the track. Local people did 
not report the damage.

Visitors to the area could be unaware 
of the proximity of the tracks and the 
dangers of electrocution around the 
tracks.

Be aware of the consequences of damaging essential 
safety signage.

Awareness of the danger of electrocution 
around the track would have remained 
high for locals and visitors.

4) Xander and Jayden As this is a semi-rural station there 
is relatively easy access to the 
tracks at the station. This person 
decides to take a selfie on the 
tracks and persuades a friend to 
do the same even though they 
were reluctant.

Put many lives at risk including their own 
and their friend.

Take a selfie in a safer location e.g. in front of the 
station sign far away from the tracks.

The friends would have had a photo as a 
memory without the risk of electrocution 
or an accident with the train. Plus, the 
station sign is a location tag thrown in for 
free.

5) Jesse Pushed a loose brick onto the 
tracks

Put many lives at risk. The driver of the 
train and passengers.
This behaviour remained unreported by 
any of the friends.

Not vandalising property at all, especially property 
around railways.
Someone within the group could also have reported 
the anti-social behaviour.

The train wouldn’t have had to make 
an emergency stop and the safety of 
the driver and passengers would have 
remained in place.

http://www.switchedonrailsafety.co.uk
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Characters Decision/choice Outcome  Alternative decision Alternative outcome 
 6) Michael Ignored the level crossing safety 

signage and ran across the 
tracks at the last minute.

Put themselves, the train driver and 
passengers in danger and frightened 
the group of friends.

Wait for the alarm to stop and the lights to stop 
flashing or a friend/resident could have reported the 
irresponsible behaviour.

Safer behaviour crossing over the tracks.

7)  Xander, Jesse, Jayden,  
Lola and Michael.

Messed about with a football at 
the level crossing when the line 
was clear and left it up to the 
last moment to stop kicking the 
ball to and fro.

Put many lives at risk including their own 
and their friends.

Saved the football game for a safer place e.g. a field/
park near the station

The individuals would have been able to 
show off their skills in a safe environment 
without the danger of an oncoming train.

Behavioural and peer pressure decisions
8)  Jayden (plus others 

that choose to drink 
excessively e.g. 
Xander)

Some of the group decide to 
purchase alcohol

Always evaluate the level of risk in a new 
location. Drinking means your decision 
making will be impaired - this paired 
with a lack of familiarity with the location 
could have terrible consequences. 

Responsible drinking or even better not drinking at 
all would have meant that the group could have fun 
without impairing their decision-making facilities.

As an individual you could trust your 
instincts and have a higher chance of 
avoiding risk.

9) Jesse and Xander Decides to do graffiti on the 
footbridge

Graffiti is illegal in most public places. 
Any tagging, graffiti or street art around 
the railways involves incredibly high 
levels of danger to life.

There are plenty of spaces available to street artists 
where graffiti is allowed. If risk taking is the irresistible 
part of the activity, there are many safer ways to take 
risks and have an adrenaline rush without endangering 
your own life or the lives of others.

There would be no danger to life.

10) Ru Despite talking to a friend about 
a gut feeling that something bad 
was going to happen as a result 
of all the risk taking they decide 
to stay and not go home early

The group continued to take risks, 
getting bolder and including this person 
in the risk taking.

As they had sensed a high level of risk they could 
have got an earlier train/called for help from family/
the police. The friend they called could have also 
tried to be more persuasive and offered help too. “Do 
you want me to call the police? It all sounds really 
dangerous.”

Fewer risks may have been taken and 
there may have been the possibility of 
removing at least one person from the 
risk taking behaviour.

11)  Ali, Chloe, Jesse and 
Xander.

After using the shortcut down 
the hill they decide to continue 
to follow Xander across the track 
boundary taking them close to the 
train tracks.

Despite being aware of X’s risk taking 
this person puts their own life in danger 
by following them.

It’s ok to say no. We are all responsible for our own 
safety. In this instance X should have been firm. They 
could have outlined the risks i.e. there’s a fence that’s 
been knocked down, it’s likely to be there for our safety. 
I’m not happy to go any further.

They may have been able to dissuade 
their friend from going any further but at 
the very least they would have been able 
to keep themselves safe as an individual.

http://www.switchedonrailsafety.co.uk
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Exploring the personalities within the group
 • It’s clear that Xander is a big risk taker and he 

seeks to influence lots of the other members 
of the group. This is most evident in the text 
messages. If the students don’t spot it, draw their 
attention to the messages

What is revealed in the text conversations?
 • In the conversation between Chloe and Xander, 

Xander dismisses the option of a lift home. Chloe 
could have tried to be more insistent here as her 
evening is now tied to Xander’s. We can already 
see that Xander is intent on his version of the 
evening taking place – and his version is one 
that may involve risk taking 

 • In the conversation that Xander has with Jesse 
we can see more of the dynamic between the 
two friends. Xander is again insistent on his 
needs for the evening being fulfilled. We aren’t 
quite sure what he wants to do, he says, “how 
about we hit the footbridge at Westbury”; this 
is in reference to some sort of risky behaviour 
that him and Jesse have previously engaged in. 
Jesse appeals to Xander’s feelings for Chloe (it’s 
here we learn that Chloe and Xander are seeing 
each other) when he says, “I thought you said 
Chloe hated it”. Jesse refuses to get involved but 
at 15.06 we see that Jesse comes back to the 
conversation to say that he will think about it. 
Why does Jesse look as if he’s going to change 
his mind?

 • The answer comes when we look at the 
conversation Jesse has with Lola. Lola also 
recognises the fact that Xander is increasingly 
engaging in risky behaviour but leaves the 
conversation telling Jesse Xander is a “lost cause”. 
At 15.00, Jesse replies saying, “That’s harsh Lo, 
He’s our mate.” Could this be why at 15.06 Jesse 
returns to the conversation with Xander?

 • There is further evidence of Xander’s influence 
on his group of friends through his conversation 
with Jayden. He’s focussed on getting Jayden to 
take risks too. He encourages him to buy alcohol 
even though Jayden said he has work in the 
morning. In reality, Jayden doesn’t take lots of 
persuading. Is there a reason for Xander’s risk 
taking?

 • We get a little more of an insight into what 
might be behind Xander’s risk taking through his 
conversation with Gbemi. Gbemi asks Xander 
how his dad is. Xander clearly doesn’t want to 
talk about this as he takes nearly an hour to 
answer her question and then only says “It’s 
none of your business Gbemi.” This conversation 
clearly bothers Xander as he returns to his 
conversation with Jayden to say “Let’s make 
tonight a good one”; perhaps this is to ensure 
Jayden is still on track to take some risks with 
Xander

Evidence in the photo dump
 • The photo dump tells a story of a night that 

started well with the group heading up the hill 
to see the sunset. We see lots of sunset shots but 
there are also some more worrying photos to 
explore. One person seems to be walking off 
into the distance and two people appear to be 
having some sort of argument. There are also 
two photos of a male friend looking angry and 
frustrated. We also see a footbridge covered in 
graffiti – can this be a clue as to what Xander 
meant by “how about we hit the footbridge at 
Westbury”

Evidence on social media
 • The police have got access to Xander’s online 

social profiles and it’s clear that his recent activity 
has involved him following, liking, and sharing 
accounts that feature risk taking activities with 
graffiti and the train environment. This is a good 
opportunity to have a discussion with students 
about social media and content creators that 
feature risk taking activities. Social media rarely 
covers the consequences of these activities 

Plenary
 • When the class has gone through the 

evidence, it is their chance to share what 
they think happened. You may find that 
some students come to very different 
conclusions. These conversations may offer 
some interesting insights into your students’ 
relationships with each other and with risk
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Differentiation 
 • This resource contains a range of statements, 

video footage and photographic evidence; some 
students may find this overwhelming and will 
benefit from working with an adult. It’s important 
that all students also refer back to their own 
behaviour in order to embed the Switched On 
thinking messaging within this resource 

 • Students that are ready for an additional 
challenge can add a new character to the case 
study this character should help change the 
outcomes in a positive way

Consequences: Switched On for split 
second decisions

Overview
Following on from Resource 3 (On a journey: an 
investigative case study), students must produce an 
impact analysis to explore the far-reaching effects 
of an incident on the tracks

Learning outcomes
 • I can identify reasons for rail safety rules and 

behaviours, and consequences for disregarding 
these, for oneself, others and the wider 
community

 • I can demonstrate ways to resist pressure 
to behave in an unsafe or risky way around 
railways

Supporting resources and equipment required
 • Consequences worksheet

Suggested order
 • Introduction: Dean’s statement
 • Activity: Creating impact maps
 • Plenary: Class discussion

Timing
30-40 minutes

Home learning tips
The impact map can be completed easily at  
home as long as the On a Journey case study has 
been reviewed and the film Parallel Lines has  
been watched.

Activity
 • Write Dean’s comment from the Parallel Lines 

film on the board “No harm done, right”. What 
do the students think about this comment? Now 
move the focus back to the On a Journey case 
study with Xander and his friends.

 • Working in pairs or individually, ask students 
to consider each character in the On a Journey 
case study and create an impact map for each 
of them:

 a. using the case study outcome
 b.  using the alternative outcome i.e. if Switched 

On decisions had been made
 • They could consider the following:

 – the direct, immediate effect on that character
 – the longer-term effect on that character
 – any potential future effects
 – t he effects on anyone directly connected to 

them (e.g. family, friends)
 –  anyone indirectly connected to them (e.g. 

work colleagues, other relatives, people they 
pass in the street, neighbours, teachers etc.)

 –  any impact in relation to the character’s future 
e.g. hospitalisation, on-going treatment, 
trauma, mental health struggles etc.

Resource 4

Plenary
 • After everyone has completed the activity, 

begin a whole class discussion that focuses on:
 –  How many people could potentially be 

impacted by a risky decision or choice?
 –  What is the difference in impact of 

making a different type of choice?
 –  Is a risky decision ever completely 

‘harmless’ i.e. only affect the person 
directly involved?

Differentiation 
 • Some students may need to focus on a smaller 

number of characters’ impact maps 

https://www.switchedonrailsafety.co.uk
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Make your choice
Overview
Pupils discuss different scenarios on a set of 
consequences cards to enable them to consider 
their own values and potential behaviour in relation 
to different choices and decisions.

Learning outcomes
 • I can describe and explain rail safety rules and 

behaviours
 • I can identify reasons for rail safety rules and 

behaviours, and consequences for disregarding 
these, for oneself, others, and the wider 
community

 • I can identify rail-related risks and dangers
 • I can describe ways to keep oneself and others 

safe around railways, and how to get help in an 
emergency

 • I can demonstrate ways to resist pressure 
to behave in an unsafe or risky way around 
railways

Supporting resources and equipment required
 • Make your choice worksheet
 • Scissors to cut up the cards

Suggested order
 • Introduction: Work through one of the scenarios 

as a class
 • Activity: Students to analyse the scenarios and 

come up with best practice responses
 • Plenary: Students should share their responses to 

the scenarios and try and relate their learning to 
local context

Timing
20 minutes

Home learning tips
The scenarios could be explored at home and 
students could submit their thoughts through email 
to school.

ACTIVITY
 • This activity contains nine different scenarios 

for students to explore and works well with the 
students working in small groups

 • Choose one of the scenarios and work through 
it as a class, encourage students to think beyond 
their immediate responses, can they relate to the 
scenarios?  

 • It may be easy to give a reasonable response to 
risk in a classroom setting but what other factors 
might they need to consider in real life e.g. peer 
pressure?

 • Divide the class into small groups and give them 
three different scenarios to explore

 • Some suggested discussion points and answers 
for each scenario are below:

1.  Two people are standing on the edge of the 
platform waiting for their train. One gets their 
ticket out to look at it, a train goes by on the 
other side and the ticket blows out of their 
hand and on to the track. The train isn’t due for 
another five minutes, the ticket is literally right 
there and there aren’t any staff around.

It would appear that all signs point to getting the 
ticket being without risk. This however, is 100% 
incorrect. It is never safe to lower yourself down 
onto the tracks – even if you’ve dropped something 
incredibly valuable or important. There are a 
number of risks from an oncoming train – even 
though you may not be able to see the train, trains 
move incredibly quickly and can be very quiet. 
There is also the danger of electrocution from the 
third rail. The third rail constantly has electricity 
running through it to power the trains. Although 
there isn’t any staff at the station, there may be a 
member of staff on the train or at your destination. 

2.  Two friends are on their bikes rushing to get 
to school. It’s raining and they’re late. As they 
approach a level crossing the lights start to flash 
and the alarm goes off, but the gates aren’t 
coming down yet. If they get trapped behind the 
barrier they will definitely be late for school. The 
friend in front puts on a burst of speed and gets 
over the crossing. The other friend isn’t going so 
fast but the first shouts ‘Come on, you can easily 
get across in time!’ 

Resource 5
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This is the time to use your Switched On thinking. 
It is never safe to move over the tracks at a Level 
Crossing when the lights and alarms are going off. 
This means that a train will arrive imminently. It’s 
time to weigh up the risks. Yes, you may be late to 
school but an explanation of having to wait for a 
train will be an adequate reason for being safe. 
You can even tell Teachers at school to check the 
train timetable!

3.  It’s the last week of the summer holidays, it’s 
hot and everyone is bored. A group of friends 
go out for a walk and find themselves walking 
alongside a goods’ yard. The fence isn’t that high 
so they climb over to have a look around. One of 
them suggests they all climb on top of the roof of 
a train to sunbathe – the trains aren’t in use and 
the kids wouldn’t be doing any harm if they were 
just lying there.

The goods yard is private property and if you enter 
this area you are trespassing. Sunbathing on top 
of the train may appear to be just a bit of fun but 
you have no idea if the trains are safe or not. There 
could even be the danger of electrocution in this 
area. There will be plenty of other great sunbathing 
spots elsewhere – try and persuade the group out 
of this Switched On decision and ensure the safety 
of you and your friends.

4.  There’s a level crossing nearby without barriers. 
Someone is running across it and they drop their 
mobile on the track but don’t realise until they 
are across and look back. They can see a train 
but it looks like it’s quite a way off yet. The friend 
they’re with tells them to just leave it but it’s a 
really expensive phone. 

This is a tough situation but there is only one safe 
option when you’re around the tracks. You can see 
the train – this means that there is immediate risk 
to life if you are not as a safe distance from the 
tracks. Yes, this could turn out to be an expensive 
mistake for the runner but it’s absolutely not an 
option to go back and get the phone now. The 
runner may get lucky and the phone could remain 
undamaged, however if they go back onto the 
track it’s breaking the law and highly likely to end 
in life changing injuries.  

5.  Two friends arrive at a station together but 
they’re going to catch different trains on 
opposite platforms. While they’re waiting for their 
trains they are waving at one another, when one 
realises the other one has their door key which 
they were looking after in their pocket. There isn’t 
time to run down the platform, up the stairs and 
over the bridge, but the opposite platform is only 
a few metres away across the track. The person 
with the keys says ‘We’ll just nip across – I’ll meet 
you in the middle’. 

This is illegal and dangerous. The first danger is 
of the potential for an electric shock from the third 
rail. Secondly, even though it appears that a train 
isn’t in sight that could change quickly. The friends 
needs to keep themselves and each other safe. 
They need to go around the long way, even if it 
means missing their train. This is the only Switched 
On decision they can make.

6.  A group of friends are leaning over a railway 
bridge. One suggests chucking rubbish on to the 
track to see what they can hit. There’s a pile of 
building bricks and metal close by and someone 
suggests throwing some of that down.

Throwing obstructions onto the line is illegal and 
highly dangerous. Although this may seem like a bit 
of harmless fun it can have serious consequences. 
From causing severe delays to people’s journeys to 
potentially causing a very serious train accident. 
It’s also likely that this dangerous behaviour will 
be caught on CCTV, which could mean a fine or a 
custodial sentence.

7.  Two friends are walking home at night. It’s late 
and they want to get back quickly. There’s a 
shortcut along the side of the railway – it’s not 
very far along the track but it will save them 
about half an hour of walking the long way 
round. They’ve got torches on their phones so 
will easily be able to see where they’re going.

Regardless of levels of visibility this is a highly 
dangerous activity. No amount of saved time is 
worth risking your life for, particularly when you 
bear in mind that many modern trains move 
incredibly quickly and almost silently. Outside 
of an oncoming train there is also the danger of 
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electrocution. A Switched On decision will see you 
taking the long route.

8.  Someone is walking their dog. The dog starts to 
try and chase a rabbit and pulls the lead out of 
their owner’s hands. It gets under a fence and on 
to the railway line embankment. The hole in the 
fence is big enough for a person to get through 
– the dog is confused and it might run on to the 
track.

An animal on the tracks could cause an accident. 
The first important but difficult decision is to never 
follow a pet onto the tracks. If this happens the 
owner should call the Network Rail 24hr Helpline 
03457 11 41 41. They should also mention the hole 
in the fence as this is also a problem that should 
be fixed as soon as possible to prevent further 
problems with people or animals finding their way 
close to the tracks.

9.  Someone on the way to work stops at a level 
crossing with the alarm going off the barriers 
down. They wait for a few minutes and a train 
goes by. Five minutes later the barriers are still 
down but no train has gone past. There’s a long 
queue of cars behind and some are honking 
their horns. There is only one barrier on the 
driver’s side so they could drive round it. 

The barriers are still down for a reason. This is 
to keep everyone safe, as another train will soon 
be passing through the Level Crossing. At times 
we may have to wait longer than we want for the 
Level Crossing to clear and for it to be safe for us 
to move over the crossing. The only safe time to 
drive over a level crossing is when the alarm has 
stopped sounding and the barriers are fully raised.

 • Once students have explored all of the scenarios, 
encourage them to think about a local context; 
are there hazards that they should be aware of?

Differentiation 
 • Some students may need to work with an adult 

to work through a shorter number of scenarios. 
 • Students that would like an additional challenge 

could write their own scenarios based on the 
issues they have explored through this topic.

Sight-seeing: are you switched on?
Overview
A multiple choice quiz about signs - what do they 
mean and where would you see them. This quiz can 
be combined with the original Track facts quiz to 
assess progression in learning and understanding 
of rail safety and consequences of behaviour  
and choices.

Learning outcomes
 • I can identify, describe, and demonstrate safety 

signs and behaviours at a train station
 • I can explain reasons for safety signs and 

behaviours at a train station, and consequences 
of disregarding these, for myself and others

 • I can describe and explain safety signs and 
behaviour at a level crossing

 • I can identify other rail-related risks in different 
places

Supporting resources and equipment required
 • Are you Switched On? slides

Suggested order
 • Introduction: Assess existing knowledge of safety 

signs
 • Activity: Quiz
 • Plenary: Design your own safety sign

Timing
30 minutes

Home learning tips
This activity is a self-contained quiz and suitable for 
home learning.

ACTIVITY
 • This interactive quiz is designed to test your 

students’ knowledge at the end of this rail safety 
resource. It can be used alongside Track Facts as 
a post unit assessment tool

 • The resource will bring up a number of safety 
signs and the students will need to think quickly 
and recall its meaning and where they are most 
likely to see it

Resource 6
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 • Before starting the quiz, ask your students to 
bring to mind as many train and track safety 
signs as possible. Ask them to share the number 
that they can think of before starting the quiz

Sign What does it mean? Where would you see it?
This is advanced warning of a level 
crossing closure in order to let a train 
pass. 
Did you know even the emergency 
services aren’t allowed to go past 
when these lights are flashing!

At level crossings

You must pay attention to the lights. 
Stop means a train is on its way.  You 
should wait for the light to turn green 
before crossing the tracks.

You will see this sign at some footpath 
or bridleway level crossings or private 
vehicle crossings where there aren’t 
barriers.

Before crossing over the tracks you 
should Stop, Look and Listen to ensure 
a train isn’t approaching. Once you 
have checked thoroughly that a train 
isn’t approaching, carefully cross over 
the tracks.

At a level crossing where there is no 
other forms of protection like lights or 
barriers.  

A phone is nearby to use in case 
of emergency, and also to obtain 
permission to cross.

At a level crossing. Be aware that if 
there isn’t an emergency phone, there 
will always be a number you can call in 
an emergency.
The signs will tell you if you need to 
phone.

You can’t go further than this sign as it 
could be dangerous.

At stations.

That the level crossing in front of you 
does not have a barrier. You must Stop, 
Look and Listen in order to ensure it is 
safe to cross the tracks.

At a level crossing where there is no 
barrier. These types of level crossings 
are usually found in rural areas where 
cars have to give way to trains.

This indicates that there is a level 
crossing ahead that uses either 
automatic barriers or gates operated 
manually by railway staff.

At a level crossing that has a gate or a 
barrier.

The table below shows the answers to help you 
support your students as they complete the quiz:

https://www.switchedonrailsafety.co.uk
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Sign What does it mean? Where would you see it?
If the lights at a level crossing 
continue to show, another train may 
be approaching.
The sound that the signal makes 
changes when this happens too so 
you know there is a second train 
approaching.

At a level crossing.

This is a reminder that trains don’t 
always sound their horns as they 
approach level crossings and only do 
so if you’re too far out to be able  
to see.

Level crossings.

That the level crossing in front of you 
does not have a barrier. You must 
Stop, Look and Listen in order to 
ensure it is safe to cross the tracks

At a level crossing where there is no 
barrier. These types of level crossings 
are usually found in rural areas where 
cars have to give way to trains.

This indicates that there is a level 
crossing ahead that uses either 
automatic barriers or gates operated 
manually by railway staff.

At a level crossing that has a gate or a 
barrier.

If the light is not showing red or green 
you must call the operator to discuss 
crossing the tracks safely.

At a level crossing.

If the light is not showing red or green 
you must Stop, Look and Listen and 
only proceed over the tracks if you are 
sure that there is no oncoming train.

At a level crossing.

These signs display different 
instructions of what to do in an 
emergency.  It’s always important 
to read signs carefully. Sometimes 
there might be an emergency phone 
you can use, in others there will be 
specific numbers to call to report an 
emergency.

At a level crossing.
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Differentiation
 • Some students may benefit from having a few 

of the most common signs printed out and in 
front of them in order for them to develop an 
increased level of familiarity and understanding

Tegan’s story
Overview
An insight into a real life incident where Tegan 
retells her story and her desire for other people to 
learn from what happened to her.

Learning outcomes
 • I can describe and explain rail safety rules and 

behaviours
 • I can identify reasons for rail safety rules and 

behaviours, and consequences for disregarding 
these, for oneself, others, and the wider 
community

 • I can identify rail-related risks and dangers
 • I can describe ways to keep oneself and others 

safe around railways, and how to get help in an 
emergency

 • I can demonstrate ways to resist pressure 
to behave in an unsafe or risky way around 
railways

Supporting resources and equipment required
 • Tegan’s story video

Suggested order
 • Introduction: A discussion about the types of 

things that could cause bad decision making
 • Activity: Watch Tegan’s Story and answer 

questions
 • Plenary: How are the class going to learn from 

Tegan’s story?

Timing
20 minutes

Home learning tips
The film and question activity can be easily 
completed at home. If possible it would be useful 
for students to hear each others’ answers to the 
questions through an online classroom experience.

ACTIVITY 
 • This activity contains a film and discussion 

questions for students to consider 
 • Decide if you would like to run the activity with 

the whole class or organise the class into smaller 
discussion groups

 • The story isn’t overtly graphic; however it does 
contain details of an accident at the tracks where 
a young person receives a powerful electric 
shock from the third rail life-changing injuries 
in the form of burns. It is worth being aware of 
any sensitivities students may have towards the 
resource and ensuring they are aware of what to 
do if they feel uncomfortable at any stage

 • Watch the film and then ask students to answer 
the discussion questions below - some guidance 
about the answers is given below:

Resource 7

Plenary
 • As an extra challenge some students may 

want to design their own rail safety sign – 
based on the risks they have read about and 
watched can they design their own effective 
safety sign? From neon to star shaped, is it 
possible to create a more effective sign?

 • Once you have completed all of the Living 
Switched On resources, don’t forget to return 
to the Track Facts quiz to assess progression 
in learning and understanding of rail safety 
and consequences of behaviour and choices

CLICK HERE 
TO GO TO VIDEO

https://www.switchedonrailsafety.co.uk
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1)  Why did Tegan try to cross over the tracks? 
Could this outcome have been changed?

 • Her friend was over the other side of the tracks 
and she thought it would be the fastest way to 
get to her. 

 • Tegan also mentioned that she had decided to 
have a drink whilst at the beach, this could have 
contributed to flawed decision making.

2) How could this outcome have been avoided?
 • Tegan’s friend could have encouraged her to 

take a safer route
 • Tegan could have ensured that her intake of 

alcohol was minimal and therefore unlikely to 
impair her judgement

 • If Tegan had known about the third rail she 
would not have tried to cross over the rails as 
she would have known that there is always an 
electric current running through the rail

3)  How many people were involved in helping 
Tegan?

 • Two rail workers at the station
 • A lady that gives Tegan CPR
 • The paramedics
 • The helicopter ambulance workers
 • Nurses and doctors at the hospital
 • Physiotherapists
 • Family and friends
 • What are the dangers of the third rail?

4) How long was Tegan in hospital for?
 • Tegan spent 5 months in hospital and she 

explains that her time in intensive care was the 
hardest in her life

5) Are Tegan’s injuries restricted to her body?
 • Tegan’s physical injuries were life threatening, 

she had been electrocuted and went into 
cardiac arrest she had third degree burns

 • Tegan also talks about how her mental health 
has been affected by the accident, she worries 
about showing her body where there is damage 
and comments that strangers could make about 
her scars

https://www.switchedonrailsafety.co.uk

